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ABSTRACT
Students today make up the most diverse collective of learners, with school populations
being comprised of large numbers of members from historically marginalized communities.
Achieving equitable learning environments requires acknowledging and adjusting our
approaches to education to fully support and include students from non-dominant backgrounds.
The classroom strategies and content explored in this research focuses on the importance and
impact of language inclusion, social justice pedagogy, and culturally relevant resources and
representation. This paper explores findings based on published research, data collected from
classroom experience, and information and feedback from professionals and experts in their
fields.
Keywords: social justice pedagogy, multilingualism, inclusion, culturally relevant,
bilingual, language, representation, oppression, equity, education
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Chapter 1
PERSONAL REFLECTIONS ON EDUCATION
Author Introduction:
When considering the research that I have done and the reflections and connections that I
have made, it should be noted that my analysis comes from the background of a monolingual,
White, cis-gendered woman. As a White woman, I have approached my topic, themes, and
subsequent research categories to elaborate on the foundation of culturally relevant pedagogy
through a critical lens that assesses our past, present, and future connections to language(s) in the
classroom. My understanding and connection to multilingualism and access to language is not
directly representative of the subject matter; however, I maintained a goal of providing a
purposeful look into how students’ access to their heritage-tongue, culture, and identity benefits
their learning experience, as well as the learning experience of English-speaking White students.

Q: Where do you stand on the various influences, issues, and ideologies that shape our
educational system?
Education is a human right, and it is our responsibility as educators to ensure that our
children are provided with the best possible learning experience. To say that racism, politics,
social constructs, and bigotry do not affect the learning climate in the classroom and within our
school systems would be a lie. We can see the fear in the children who are undocumented, who
have family or friends who are undocumented, or who are simply not white. This plays a factor
in their education. This influences their experience in the classroom. This influences our actions
as educators. We witness the insecurity, shame, and fear that our children experience and
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display when they feel that they are not accepted—whether that comes from their gender
identity, socioeconomic background, race, or other such intimate parts of their lives. Our
districts, our leaders, and our educators are challenged to rise and openly state that they stand for
and support inclusion, acceptance, and diversity.
I passionately believe that it is my responsibility and honor to be a part of the public school
system that shapes the lives of our future leaders. To provide an inclusive education, our schools
need to help meet the basic needs of our students without hesitation and without bias. If we
ensure that we adhere to the fundamental values of Maslow’s hierarchy then we will effectively
ensure that our students’ foundation is strong, therefore allowing them the ability to receive
education wholly.
We need to acknowledge the diversity that makes up our classrooms, embrace the
differences, and meet our children with compassion that welcomes them to learn in a meaningful
way. I have seen the struggles our schools have experienced to provide food, comfort, and
stability to the students. I have witnessed the abject disassociation between basic needs and
education. I know that if we are to require and expect success, engagement, and personal
accountability then we must actively work on creating and maintaining a safe space that meets
the basic needs, complex needs, and human rights of our students entirely.
Q: Where do you stand in relation to the various prominent philosophies of education?
The classroom is a place to use our skills, education, personal experience, and expertise to
foster the growth of our students. Education, the skills needed for life, and expectations in
current society are always evolving. Participating in that evolution is key to our own success, as
well as the success of the children we serve. If we consider Essentialism as the leading
philosophy in public education, then we must acknowledge that the basic skills we teach are
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ever-changing and complex. The basic skills that are needed to succeed in society today are not
the same basic skills that were needed in previous generations.
Speaking from personal experience, the secondary education I received did not prepare me to
succeed or navigate life in a meaningful way. When we think of the term “basic skills,” what are
we truly considering? Is a basic skill math or literacy? Is a basic skill knowing the dates of
major historical events? Or is a basic skill the ability to take information and produce a unique
and qualified opinion? Would we consider a basic skill to be conflict resolution? What about a
basic skill that teaches children how to avoid violence, identify potential harm, protect
themselves from hatred, and what to do in situations that require problem-solving? I propose
that basic skills are all-encompassing. Basic skills are the bedrock of education, but they are also
stepping stones to personal success and future endeavors.
As an English Language Arts teacher, I find that Progressivism, Humanism, Constructivism,
Behaviorism, and Reconstructivism are conducive to my teaching values. I acknowledge and
take the responsibility of helping develop my students’ moral compass as an honor and vital part
of the classroom, not a chore or simply a job. I desire nothing more than to help my students
reach their fullest potential—academically and as members of their communities. The
possibilities in a Language Arts classroom are endless; we have the unique opportunity to teach
the fundamental skills of reading, writing, and critical thinking while also exploring diversity,
humanity, ethics, passion, and discovery. Through our experiences with written and oral
language, we can connect to ourselves and others in meaningful ways. We are privileged to see
into the thoughts of strangers, friends, scholars, and ourselves; we experience the world in ways
that allow us to cultivate our own thinking and behaviors that benefit and satisfy not just
education, but our individual roles in society.
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Q: Where do you stand in regard to teaching with social justice—creating an environment
that challenges all students at all times, regardless of their ethnicity, socio-economic status,
legal status, etc…?
I actively and purposely reject ableism, racism, bigotry, and exclusion of any kind in my
classroom. Our current political climate is proving the damage that is done when we allow
hatred, ignorance, and othering of any group of people to become an accepted ideology. My
students, all students, must be challenged to critically think about past, current, and future
events. Finding ways to be inclusive to the diverse needs of my students will be a challenge—
but it will be one that I accept and tackle with respect. Social justice is a right that every child
deserves. Providing safety in the classroom to explore education without stigmatizing
individuals is key to growth.
Students should feel safe at school. Students should feel accepted, supported, and
encouraged, regardless of their individual situation, identity, or status. I do not think any human
is illegal. I do not think the way any person identifies their gender is deserving of alienation. I
do not believe some students deserve to learn more than others. Creating and fostering a climate
that encourages questioning, practicing skills, and building an understanding of the English
language is the basis and foundation for my classroom. Addressing social justice while
encouraging imagination, creativity, analysis, reflection, and community will enable my students
to become well-rounded humans who work well with others, understand themselves, and
empathize with people from other communities and marginalized communities.
When we think of social justice in the classroom, we must acknowledge punitive actions and
how they discourage learning, routinely isolate our BIPOC children, and reinforce systemic
racism. I believe we need a complete overhaul of the ways we approach unwanted behavior,
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punishment, and classroom management. In my classroom, students will be encouraged to
participate in personal accountability. Avoiding suspensions, removal from the classroom, and
challenging students to support one another in success and classroom etiquette. It is necessary to
acknowledge the school-to-prison pipeline and address it accordingly--starting with the ways in
which we interact with our students of color and reflect on the policies and practices in place that
are built to disproportionately target students from marginalized communities. Addressing some
of the racist policies by teaching through an equitable lens is just one step to repairing and
reforming our education system.
Q: Where do you stand in connection to being an ethical teacher and abiding by the laws
that govern our school system?
Being an ethical teacher is more than being lawful and abiding by the rules and regulations
that our school system has in place. To me, being an ethical educator means fully immersing
myself in the practice of bettering the lives of all students, doing no harm to any individual, and
offering unconditional support and education to anyone who walks through our doors—
regardless of their background. I fully commit myself to align my ethics with my actions and
intend to teach through an equity lens; acknowledging the system is not built to support the
diverse student body that I will have the honor to teach. I will use my voice, power, and
influence to create a classroom that promotes growth, strength, opportunity, and compassion to
every student.
Actively combating discrimination and providing an equal opportunity and access to
education is vital to being an ethical teacher. Following the laws that our state mandates are a
necessary requirement of participating in education. I adamantly believe that education is a
human right and will do my best to ensure that the laws reflect inclusion and integrity in the
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school system, as well as inside the classroom. If ever a time comes that a specific law becomes
problematic and threatens the ability to learn or access education, then I will make it my duty to
address that issue head-on. Being a teacher is more than clocking in and out, providing grades,
and satisfying requirements. To me, being a teacher means I engage in the entire system, use my
voice to defend education, and utilize any resource available to me in order to promote and
provide a classroom and whole-school experience that benefits all children.
Q: Where do you stand with reference to those who lead our school districts: parents,
school board members, legislators, etc…and the decisions they make for you as a teacher?
Actively engaging in school board meetings, community discussions, participating in
elections, and my civic duties are ways to continually and consistently stand up for what I
believe is best for my students, our families, and the communities we live in. Creating a working
relationship built on a foundation of trust and collaboration with the parents, guardians, and
families of my students will be vital to the success of my classroom and each individual
student. Under no circumstance do I wish to alienate or create a feeling of “otherness” between
me and the people who care for my students outside the classroom. Without the support and help
of our students’ families, there will be an additional level of stress and potential disconnect for
the children we are meant to be educating and empowering.
I believe there is a need for growth, reform, and change when it comes to our school board
members and what they stand for. If our board consists of individuals who have ties to racist
organizations, anti-choice groups, and who repeatedly silence and ignore the people who attempt
to engage in meaningful conversation regarding issues that directly affect them, then how can I
trust that they have the best interest of our student-body at heart? Simply put, I can’t. It is one
of my deepest desires to see our school board be representative of the wants and needs of our
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students. I want them to hear, and listen to, the voices of our students and the communities they
represent.
When we have board members who openly discourage public resources for students, such as
free lunch programs, and place blame and shame on parents who utilize these resources, then we
need to acknowledge that the board needs to change, not the resources. When our children rise
together and use their collective voices to say that they feel victimized, afraid, and untrusting of
our system then we need to reflect on the system, not silence the youth. We are here to serve our
communities and the communities of our students; we are trusted to educate and care for the
children. If we ignore their voices, we do them a disservice. If we silence their calls for action,
then we discourage them from trusting us as educators.
Our board needs to be held accountable to the students, not just the school district. Our
board needs to be unbiased and reflective of the goals and vision of our schools.
Q: What kind of a classroom environment do you feel is conducive to learning?
A classroom must be warm, personal, and inviting. I believe learning happens when students
feel at ease, inspired, and supported. Whether it comes from the décor, the interactions, or both,
a student will be more inclined to participate and learn when they feel their needs will be met
without judgment. I believe the classroom environment should embody inclusion, personal
accountability, teamwork, individuality, and honesty. If I can honestly approach my students
and tell them in the most sincere way that I am there to support them, educate them, and care for
their growth then I believe they will be able to connect to my lessons and our goals in a more
meaningful way.
Creating inclusion starts with providing an atmosphere that represents my diverse student
body. Displaying texts alongside one another, regardless of language, content, difficulty, or

LANGUAGE IS A HUMAN RIGHT

8

theme will promote a sense of equality amongst students. For a student to learn they must feel
that the information being provided matters to them. What is the buy-in? What is meaningful to
them? Finding ways to connect literacy goals, writing objectives, and critical thinking to
students’ unique backgrounds and experiences will motivate them to connect and engage with
the information. Ensuring my lessons are accessible to my students with exceptionalities will
further promote inclusion. Under no circumstance should a child feel they do not deserve to
learn, are unable to learn, or do not need to learn. It is my goal to light a fire in my students’
minds and hearts that pushes them to connect to their books and writing. I can do that by
showing them my own passion for language arts, my passion for them as humans.
I also believe routines, rules, and accountability are key factors to learning. When students
enter the classroom and know what the expectations are then they can focus, connect, and
achieve. Being organized and transparent with goals will promote involvement and
understanding. The less confused a student is regarding my expectations for them the more
likely they will be able to complete the assignments and tasks required. If there is a unified
understanding of how to interact with one another, with me, and with the coursework then
students will be more capable of working in thoughtful ways. Once the foundation of routine,
accountability, and rules are set then students will be encouraged to hold me accountable to
them. Am I moving too quickly? Is the assignment confusing? Did I say something offensive
or insensitive? I am certain that these issues will arise from time to time and I want my students
to feel confident and safe addressing them. I believe in critical thinking, I trust the process of
self-examination, and I support holding one another accountable—even if that someone is
myself. If my students do not trust me or feel they can talk openly with me then how can I
expect them to learn in a meaningful way?
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Q: Who are you as a teacher: what is your mission statement?
I am an educator, an ally, and a human. I promise to do my best, to hold myself accountable,
to challenge my colleagues, and to continue to learn. I am compassionate, ethical,
understanding, and hopeful. If there is one thing I want to achieve as an educator, it is to inspire
my students to want to learn. The inspiration I hope to provide will come from creating a truly
inclusive classroom that embodies the best of humanity without ignoring the difficulties our
students face. We each have personal and unique situations we navigate daily; we cannot ignore
or erase the realities that our students live. As an educator, it is my responsibility to
acknowledge and care for each child while promoting the fundamental goals of education in
ways that unite, inspire, and challenge.
My mission is: To create individuals with a passion for language arts while providing an
honest, challenging, and inclusive education. No student is undeserving of the best possible
learning experience, and it is my duty to provide an environment that promotes individual
reflection, growth, and understanding. The future is promising, and our children hold the key to
where our society goes—it is in them that we instill critical thinking, compassion, and awareness
so that they can succeed in all ways possible.
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Chapter 2
LITERATURE REVIEW

Purposes and Objectives for the Literature Review
The purpose of my literature review was to understand how educators have considered
the effects on learning through embracing and promoting heritage-tongue inclusion and
culturally competent teaching. I focused my research on culturally responsive teaching,
multilingualism/bilingualism, and literacy skills. I also searched for studies that explored
standardized testing, national grading averages, regional cultures, and classroom management
because I wanted to understand the connection between the focus of my research and how the
implementation and inclusion of culturally responsive teaching affected overall student literacy
success and the relationships built between students and teachers in the classroom. Because my
study also included reflecting on my experience working in classrooms with diverse learners and
focusing on local bilingual students, I looked for studies that provided insight and evaluation on
best practices for integrating texts, assessments, and classroom management that was specifically
reflective of Latinx communities and multilingualism.
My literature review examined how the inclusion of students’ culture, community,
personal experience, and heritage-tongue benefits literacy skills, student growth and
involvement, as well as classroom culture. Specifically, the intention of my research was to
show how creating a classroom environment that allows students to engage in their learning
while accessing and utilizing their own culture, native or home language, and personal
experience benefits their overall education experience and understanding in a Language Arts
classroom.
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Procedures for the Literature Review
The literature chosen for my review included studies with the following parameters:
multilingualism or bilingualism, literacy or reading skills, and middle school. My initial search
yielded 4,081 relevant articles. I adjusted my search by restricting publishing dates between
2010-2020 and to include culturally responsive instruction and literacy learning to narrow my
search to more specific and relevant articles; I then focused on articles addressing English
language learners and classroom instruction practices in order to discern sub-themes: human
rights, inclusive curriculum for diverse learners, and classroom management. The majority of
my research was conducted on the EBSCO database. I also searched for relevant books,
journals, and other peer-reviewed research in the Hamersly Library database at Western Oregon
University. Once I cultivated a list of articles and resources, I explored their works cited to find
additional relevant research. During the process of reviewing additional articles that were
referenced in my chosen pieces I found research that was published outside my parameters, some
of which I chose to include in my literature review.
I organized my research to effectively integrate my findings into my major themes of
culturally responsive pedagogy pertaining to human rights, effective instruction geared toward
diverse learners, and punitive assessments and classroom management for racially diverse
classrooms. I read the abstracts of my findings, proceeded to read the articles that were relevant
to my research questions, and eliminated findings that did not provide specific insight on how
culturally relevant pedagogy, multilingualism, and standardized educational standards are
interconnected.
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Language is a human right: How modern classrooms address, adjust, and provide equal
access to education
There is a clear and direct link between language, literacy, and the evolution of culturally
responsive pedagogy when educating bilingual students and/or English language learners
(ELLs). We recognize that there is a need to provide an authentic education that assesses
students’ growth based on their potential, their competence, and acknowledges the importance of
cultural diversity and language proficiency (Powell, 2011). Our diverse student body comes
from a multitude of cultural backgrounds, dominant languages, and literacy levels; it is our job
and expectation to provide meaningful interactions with the English language, reading, writing,
and critical thinking in order to create a well-rounded and substantial education. I argue that we
must integrate our students’ culture, mother-tongue, identity, and funds of knowledge into the
classroom with the explicit understanding that a strong foundation in one’s native language is a
benefit, not a hindrance, to the growth and understanding of language, literacy, and
comprehension.
Integrating primary language supports (PLS), home-language incorporation, and
acknowledging students’ cultural background into the classroom does not hinder the growth and
learning of our ELLs and diverse student body; conversely, it has the potential to enhance
students’ self-efficacy, cultural identity, and overall literacy rates. I explored and researched the
various methods of language and cultural integration into secondary education classrooms to
build a foundation that supports my claim that language is a human right and it is our
responsibility as educators to respect, support, and expand on our students’ mother-tongue
fluency as well as develop a greater understanding of the English language. Through culturally
responsive pedagogy, we can provide a learning environment that does not segregate our
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classrooms, does not alienate our ELLs, and does not ignore the importance of the diversity that
makes up our student body landscape.

Research Studies
My research centered on literature and resources connected to the sub-themes of my
literature review. I started by discussing language as a human right and the implications these
rights have toward my student body, both academically and personally. Next, I elaborated on
what it means to provide an inclusive curriculum for diverse learners because it is crucial to our
understanding of language as a human right as well as teaching through a culturally relevant
lens. Lastly, I addressed classroom management tools, approaches, and theories because of the
explicit and implicit connections to students of color, diversity, and the punitive actions that
disproportionately affect marginalized communities.

A Review of Language as a human right and the racist biases that undermine this right
In no uncertain terms, language has been and continues to be used as a tool of power and
control—limiting individuals’ access to education, societal acceptance, and cultural heritage by
denying equal representation and access to one’s native language places our students from
marginalized communities in positions of reliance, denial, and insecurity. There is a reliance on
others to access resources and information, denial of community and identity, and insecurity
around future endeavors and access to continued education and other opportunities. Students in
today’s classrooms are restricted from speaking in their native language, are forced into
presenting themselves in an appearance and dialect that is not culturally reflective of their
community and identity, and are viewed as a deficit if they do not perform or speak in ways that
reflect current, dominant White culture. It is argued that designating a dominant language serves

LANGUAGE IS A HUMAN RIGHT

14

no other purpose than to control and limit access to future social status, income potential, and
professional endeavors (Leibowitz, 1974); Soviet researchers pursued Piaget’s claim that
language is first used to reinforce individual activity and thoughts, their findings expanded on the
relationship between language and thought: a child will only truly understand a concept when
what they say and do are in accordance, therefore not relying solely on what they see or receive
from others (Liebowitz, 1974). The act of speaking and performing a task in one’s native
language solidifies the information being presented in ways that are inaccessible through passive
reception of information. Without acknowledging and understanding students’ unique and
complex linguistic experiences, teachers will not be able to properly build on their
strengths. Increasing literacy education requires a purposeful relationship between language(s)
spoken, representation, and instruction (Brooks, 2017) and it is the educator’s responsibility to
provide opportunity for students to access their native language. Students must be provided
space to learn and show their understanding in the language that allows them to make
meaningful connections to content. To disallow a student access to their native language is
effectively disallowing them from their right to learn.
I approached my research with the intention to understand the greater implications behind
language diversity, inclusion, and representation in the classroom. The expectation is that our
students have equal access to education; however, research shows that traditional, wide-use
curriculum neglects the needs of culturally and linguistically diverse learners and does not
provide individual representation for minoritized social groups in the middle and high school
settings (Babino et al., 2019). Neglecting the language and culture of our students is a display of
power and dominance meant to force students into appropriating White culture to
“succeed.” Implementing restrictive guidelines for classroom success that adversely affects
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students of color, students from diverse backgrounds, and students who are immigrants or from
recently immigrated families is a means of control. Enforcing English-only instruction,
standardized testing, and class participation embody the idea that English equates to superior
culture—restrictive English teaching serves as a “hammer of domination and control” (McCarty,
2018).
The rationalization for restricting non-English language instruction is not based on
technical or educational grounds (Leibowitz, 1974); conversely, this practice is based on political
considerations that view immigrants and non-White people as threats to white
privilege. Classrooms support and promote white privilege by pursuing English-only instruction
which perpetuates the teacher-student hierarchy of group identities that represent
dominant/majority and oppressed/marginalized groups based on racial/ethnic groups, languages
spoken, citizen status, etc. (Babino, 2018). By reducing or eliminating access to native language,
minimizing the role of bilingualism/multilingualism, and ignoring the qualities and funds of
knowledge that speakers of other languages hold, educators restrict the basic human right of
language inside the classroom. Furthermore, as Brooks (2017) explains, institutional practices
frequently do not acknowledge the possibility of bilingual first-language acquisition; our system
does not acknowledge students’ home language as vital or important to individual learning and
representation or the potential for multiple first-languages when raised in multilingual or
bilingual households.
Approaching multilingual instruction, inclusion, and representation presents a direct and
purposeful shift that works to address and dismantle White privilege. Understanding that
language is a right, it is necessary to actively work to undo the power and control over students’
representation and access to their native language(s). The privileged identity exploration (PIE),
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developed by Watt, identifies eight defenses in correlation to White privilege resistance: denial,
deflection, rationalization, intellectualization, principium, false envy, benevolence, and
minimization (Bernfeld, 2020). Using English as an unofficial “official” language perpetuates
White superiority and becomes a matter of group identity and power; this is English class, this is
the US, etc. are statements made to project superiority by monolingual White students when
approached with what they perceive as a potential threat of change to their identity and social
role conception (Bernfeld, 2020)—the threat being bilingual representation. It is blatantly
political to reinforce English-only instruction and it is a power-move made to control students’
access to education, agency, and identity while reinforcing control and dominance over
language.
When students are prohibited from using their heritage-tongue they are forced to deny an
intimate part of their identity, their culture, and their community. As I approach my diverse
student body, it is imperative to acknowledge the danger behind an oppressive and dehumanizing
“English only” policy (Bernfeld, 2020) and to emphasize the benefits of
multilingualism. Erasure of language is a means of erasing one’s own being and connection to
the world—whether academically, spiritually, professionally, or conversationally. American
schools classify multilingual and bilingual students as diverse and needing special
accommodations for lesson planning to ensure “success” and academic achievement in
English. What the schools neglect to do is acknowledge that viewing language diversity as a
social problem that needs to be resolved (Ruiz, 1984), rather than an asset that should be
embraced and included, is inherently racist. Traditional bilingual education with the goal and
expectation that students transition away from their native language and into English-only
speaking is problematic (Macias, 2016)—this mindset aims to eliminate students’ use and
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connection to their heritage language and can be seen in no other way than as a means to
whitewash our education system and systematically remove diversity in today’s classroom under
the guise of bilingual instruction. By defining an official language (i.e., English) in the
classroom, it is indicated to non-speakers of that language that they are unlikely to play a
significant role in the society that is being represented (Leibowitz, 1974).
To undo the restrictive relationship between multilingual/bilingual students and
classrooms today, it is essential to build a relationship between education and diverse language
that expands on the wealth of cultural and linguistic resources that students already possess
(Babino et al., 2019). I argue that we must fully commit to teaching with the intention to honor
and support our multilingual and bilingual students, recognize the value in their cultural and
linguistic funds of knowledge, and hold space for our students’ identities to be present in
authentic and meaningful ways. However, as Bernfeld states, “what students’ right to their
language looks like in practice continues to present challenges for educators” and must be
questioned and critically analyzed to ensure authentic and purposeful inclusion (2020). Most
educators view a student’s right to language as merely allowing access to their spoken and
written native language (Bernfeld, 2020). I urge teachers to view language as a human right that
all students be privileged to—this includes access to literary examples with various languages
being represented in the classroom text and readings. I will elaborate on this in my next theme.
Investing in our students and educating them in responsible and respectful ways requires
a purposeful action and belief that language is a human right—to ask the necessary question of
how language can be fitted into a general conception of rights and what is meant by those who
understand language as a right (Macias, 2016). As educators approach their classroom and
diverse student body, there needs to be a persistent reflection on the implied power dynamic
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between English instruction, bilingual inclusion, and why teaching children to read in their
mother tongue is a practice that goes unquestioned for students from the dominant race, class,
and language backgrounds (McCarty, 2018). Viewing minority language as a deficit,
disadvantage, or a problem that must be resolved is racist and implies a negative connotation
between individuals who speak a non-dominant language or come from a non-dominant culture.
A student’s right to their language varies in each classroom setting and is determined by
the educator—this is another form of control and power that is imposed on marginalized
communities. English-only policy overtly demonstrates the ideal that white privilege is superior
and creates “backlash against speakers of languages other than English” (Bernfeld,
2020). Language exclusion, denial, and rejection directly tie to students of color’s roles, and
perceived roles, in society. Removing language and representation in school shows multilingual
and bilingual students that if they do not integrate into White society and English-speaking
norms then “what is at stake is their role in society and that the consequences will be enormous”
(Leibowitz, 1974).
Integrating inclusive language access and usage into today’s classrooms goes beyond
merely using language as a resource or means to reach an end—being culturally inclusive means
viewing and accepting diverse language as a right, rather than a task to overcome. There is a
necessary understanding that current educators must be reflective of in their instruction: thinking
and language are intimately intertwined; you cannot separate language from human action and it
must be understood that language is an expression of agency (Van Lier, 2012). When
approached with this concept, I ask myself: “what will I do with my curriculum to ensure
students are empowered and that their voice is amplified?” It is important to go beyond allowing
students to merely access their native language—there is a responsibility in purposely and
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respectfully integrating a culturally relevant curriculum that promotes, encourages, and
empowers diversity and inclusion. With this in mind, providing personal agency and action for
students to perform and engage in meaningful activities allows for action-based instruction and
inclusion. As Van Lier (2012) states, this means that English Language Learners engage in
activities such as projects, presentations, and investigations, thus engaging their interest and
encouraging language growth through interaction, planning, perception, research, and discussion
with peers--it is through these action-based tasks that language development occurs. The
responsibility lies in empowering student's voice and connecting to their culture in more ways
than through language alone (McCarty, 2018); integrating fully developed lessons and
curriculum that promotes cultural diversity and inclusion is the first step to dismantling the
power and control over one's right to inclusive education and language representation.

A Review of Culturally Relevant Instruction and inclusive curriculum for diverse learners
Educators have a responsibility to understand and embrace the larger overarching goal
and role of teachers in education, striving to understand exactly what kind of education our
students need and deserve. As we adjust and make necessary changes to classroom practices,
there needs to be an emphasis on effectively educating our students to use language(s) for
communication, connection, representation, and understanding with the explicit intention of
embracing and promoting a culturally diverse and relevant curriculum. Teachers must make
fundamental changes to classroom practices with the intention and vision of empowering future
global citizens to communicate and learn effectively—the responsibility lies in changing the
mindset and understanding of teachers (Coyle, 2015). Not only must classrooms address the
fundamentals of Language Arts, but teachers must address the fundamental needs of diverse
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learners, language learners, multicultural students, and multilingual and bilingual students. This
can be achieved by practicing culturally relevant instruction and understanding critical race
theory and its impact on the classroom.
Traditional classroom structure and content neglects to incorporate meaningful literature,
culture, and language that integrates representation for learners from historically marginalized
and multicultural communities. I argue that traditional classroom structure, content, and learning
objectives seek to eliminate diversity and indoctrinate learners into White, English-only culture
that praises English speakers and White culture while viewing diverse students as lacking or
needing to conform to language and/or culture. As we move toward an actively anti-racist
framework for education, it must be understood and accepted, as McCarty (2018) stated, that
multilingualism and bilingualism is a form of decolonization and self-determination; students
should be encouraged to reconnect and regain power and autonomy over their language, culture,
and identity. There is a shift that must be made within the classroom framework to embrace
multiple languages, cultures, and communities to understand the connections between our
students and their learning. As teachers of diverse students, we are tasked with the responsibility
to continually ask ourselves “who has the power and who benefits from that power” when we
approach our lesson plans, content, and representation.
Let us consider the common core state standards (CCSS)—whose language, knowledge,
and voice is included; which knowledges, languages, and community futures are at risk
(McCarty, 2018)? To appropriately respect and embrace the diversity within the classroom,
teachers should actively consider how they can integrate language, individual voice, and personal
experience that connect students’ funds of knowledge to the curriculum. Shifting away from a
monolingual, culturally uniform goal that emphasizes and pushes an English-only agenda, it
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should be encouraged to continually ask whose story is being told, supported, or
empowered. Furthermore, CCSS that require students to show proficiency via standardized tests
perpetuate the original purpose of standardized testing, which was to sort students and promote
an achievement gap wherein “some students are determined to be ‘less capable’ than their peers,
and these students tend to be those from marginalized populations” (Powell, 2011, p. 90). While
we are not able to refuse to participate in standardized testing in public schools, as modern
educators we can, and must, choose to actively work against the system whose goal is to promote
the achievement gap; by countering the outdated and racist practice of English-only instruction
that focuses solely on traditional White culture with an inclusive curriculum meant to embrace
and empower the voices from historically marginalized communities, we can continue to reform
the education system that has repressed certain communities for generations.
It is crucial to consider how current education practices promise that all children may be
expected to succeed while neglecting to acknowledge that “not every child succeeds through the
same experiences or measures, and that definitions of success are themselves race-, class-, and
power-linked” (McCarty, 2018, p. 278). To address this dichotomy, teachers must strive to
differentiate and scaffold instruction to meet the needs of diverse learners and provide access to a
variety of culturally relevant resources and tools for learning. We need to embrace the
interconnectedness of intercultural understanding and emphasize culture, communication,
content, and cognition (Coyle, 2015). When we do so, we embrace a classroom climate that
allows students to succeed in their education and show their learning in meaningful and
purposeful ways. As the purpose and effectiveness of standardized tests are examined through a
critical lens, it is shown that these tests can, and do, harm students’ academic success—
principally on the success of historically marginalized student populations (Powell,
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2011). Standardized testing ignores the cultural characteristics of different ethnic groups and
fails to embrace or acknowledge the various cultural values, communication, and learning styles
(Gay, 2002) which directly affects students’ potential for showing proficiency and
understanding. Additionally, standardized testing does not acknowledge the importance of peer
collaboration and social activity that is vital to learning, particularly for students of color
(Powell, 2011).
Designing instruction and content for classrooms should be done to purposely empower
students with the tools to recognize, name, analyze, and confront the social conditions that face
students from marginalized communities: poverty, racism, violence, and inequality (DuncanAndrade, 2005). It does a disservice to our students to ignore their unique backgrounds,
communities, and personal experiences. By linking education to daily lives, teachers can make
meaningful connections to students’ prior understanding, funds of knowledge, and current
comprehension levels. Approaching content, curriculum, and classroom management with an
intentionally anti-racist and culturally responsive goal means going beyond adding multicultural
content to lessons—the expectation is that teachers will use multicultural instructional strategies
(Gay, 2002) to connect to students’ cultural identities in order to provide a learning environment
that is representative of their unique and diverse communities.
Utilizing the connections made between students’ daily lives and classroom expectations,
teachers can create relevant lessons that directly tie into the CCSS and testing in ways that allow
students to succeed when they otherwise would not have (Duncan-Andrade, 2005). In one study,
an educator addressed the required district reading content by following up with writing
assignments and poster projects that examined how the issues addressed in the required reading
affected their own lives and the lives of others in their community; after the class participated in
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these activities, students significantly raised their scores in several reading categories (DuncanAndrade, 2005). It was not the required reading or standardized test that resulted in students’
increased understanding and higher performances, it was the direct connection that the teacher
made to her students’ lives that manifested student engagement and awareness. The purposeful
inclusion of language, community, culture, and personal identity has been shown to lead to
increased participation and connection between students, teachers, and the content being
presented.
However, inclusion and content are only one factor in providing a meaningful and
purposeful education for diverse learners. One study showed that second language learners
(SLLs) can comprehend more than they can demonstrate during tests that require responses in a
second language (i.e., English) (Powell, 2011). Approaching testing, assessments, and grading
with the expectation that all students participate in English is discriminatory and does a great
disservice to bilingual or SLL students. Language Arts teachers are responsible for creating
learners who can exhibit understanding and competence of Core Standards; except for Language
Standards, the goals are to show students’ mastery of specific skills with no specified
requirement of English such as:
1. Determine a central idea of a text and analyze its development over the course of the
text, including its relationship to supporting ideas; provide an objective summary of
the text.
2. Analyze how a modern work of fiction draws on themes, patterns of events, or
character types from myths, traditional stories, or religious works such as the Bible,
including describing how the material is rendered new.
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3. Write informative/explanatory texts to examine a topic and convey ideas, concepts,
and information through the selection, organization, and analysis of relevant content.
Approaching these topics, concepts, and skills with the intention to educate students on
how to comprehend, interpret, and argue their understanding is not synonymous with Englishonly instruction and does not necessitate English-only evaluation or participation. The National
Literacy Panel conducted research on Language Minority Children and Youth which suggests
and supports the idea that standardized tests do not typically show students’ competence, nor
does English-only assessment provide accurate analysis on SLL comprehension (Powell,
2011). Holding space and shifting focus and power to bilingual students, students from
marginalized communities, and SLLs serves to provide the full benefit of schooling and works
toward undoing the harm of viewing these students in deficit perspectives related to their
linguistic abilities (Bernfeld, 2020). Representing and affirming the cultural experiences of
diverse students is significant in pursuing and promoting an inclusive learning environment that
is indicative of culturally relevant instruction.
This study is grounded in the idea that students deserve an education that is reflective of
today’s diverse society, representative of their communities, and challenging to their
preconceived notions or biases. Beyond developing and implementing content and instruction
that is inclusive and representative of historically marginalized communities, educators are given
the responsibility and opportunity to engage White students from dominant culture to challenge
the traditional monolingual structure of classrooms. Examining multilingual literature in
monolingual contexts provides students the opportunity to explore resistance and engagement
(Bernfeld, 2020) in a safe and respectful setting. Critical thinking is an important aspect of the
Language Arts classroom and integrating multilingual text and content into the traditional
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monolingual setting will serve to promote critical reflection from students—both from the
dominant culture background and marginalized communities. Including language representation,
lessons grounded in inclusion and diversity, and promoting equal access to meaningful education
is a step toward providing a learning environment based on one of the fundamental human rights:
a right to equality. By integrating human rights into the curriculum through language and
literature, students are provided a supportive structure to explore social justice; literature and
lessons that address these matters reinforce the concept that all students have these rights, that all
students are allowed and encouraged to stand up for themselves (Babino, 2019), and that other
people and students also deserve inclusion, representation, and respect.
Connecting students’ academic learning to academic achievement, cultural competence,
and critical consciousness will promote a classroom environment that builds skills necessary for
success and future community and professional endeavors. As teachers consider what success
means for their students, it is imperative to be caring, purposeful, mindful, and reflective of what
constitutes success for the diverse communities served. Integrating meaningful and diverse
instruction, materials, ideas, and concepts into a culturally relevant classroom provides and
encourages a skill-building atmosphere that will allow all students to build on their foundation to
succeed in White society while remaining deeply grounded in their own culture.
Approaching culturally relevant teaching and creating an atmosphere conducive to
learning for diverse students requires teachers to know how to use cultural scaffolding—to use
students’ own cultures and experiences to expand their academic and intellectual horizons and
achievements (Gay, 2002). Understanding the deeper societal implications toward BIPOC and
other marginalized communities requires a thorough and crucial analysis of how different ethnic
groups and experiences are presented in today’s culture. Once there is an understanding of how
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diverse communities’ daily lives are shaped and guided by dominant society then teachers can
approach their instruction with deeper and more meaningful intention, care, and
representation.

A Review of punitive assessments and classroom management for racially diverse
classrooms
Educators have the responsibility and privilege of actively seeking and implementing
policies and practices that work to undo the institutionalized racism, prejudice, and practices
being perpetuated in today’s classrooms. This research explores and asserts that the foundation
of school and classroom management has been historically based on power, punishment, and
assimilation. Addressing the needs of our diverse student body requires a meaningful assessment
of punitive practices, classroom management, and the long-term effects the discriminatory and
divisive practices have on students from marginalized communities.
The circumstances within the school being taught makes a marked difference in the
quality, amount, and structure of education and care provided to students—becoming
increasingly difficult and more challenging in schools in high-poverty neighborhoods because
the teachers and schools themselves may not be supported by the organization of the school
environment (Weiner, 2003). This study argues that acknowledging the difficulty presented in
providing classroom management that supports and encourages students while working within an
atmosphere that is institutionally and structurally not supportive is a way for educators to be
proactive in efforts to create intentional spaces for students to succeed academically, socially,
and personally. As educators approach their classrooms and students, it is crucial to reflect,
address, and adjust the views and opinions held toward students from marginalized communities
to better meet their educational, social, and personal needs. Undoing the cultural deficit mindset
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that blames people of Color for their struggles within a racist society (Sensoy, 2017) is one step
toward providing an equally accessible and beneficial education for all students. Educators,
specifically White educators, must stop viewing the students and communities they serve
through a cultural deficit lens and start acknowledging the responsibility and role they hold in
eradicating racism—cultural deficit theory blames the students while ignoring or obscuring the
larger issues and barriers; this theory removes responsibility from the dominant culture and
places the weight of responsibility on the shoulders of the children and historically marginalized
communities to do the hard work of dismantling racism within the classroom (Sensoy, 2017).
Undoing the negative and disconnected attitudes toward education held by teachers is a
primary responsibility of the educator. Addressing the deficit views that some educators hold
and perpetuate is only one aspect of the work that is needed to move into an inclusive and
intentional teaching role. In one study, it was determined that “teachers in urban
schools… were far more likely [than teachers elsewhere] to give responses about teaching that
reflected a custodial attitude toward children and a belief that they were simply referral agents”
and “they did not view themselves as being responsible for their students’ learning—or lack of
it” (Weiner, 2003). This dismissive and passive mindset is a direct contradiction to the growth
and actions necessary for serving diverse student-bodies and historically marginalized
communities. Culturally responsive and relevant teachers must acknowledge and fully commit
to successful and meaningful classroom management that engages and facilitates a mutually
respectful relationship between teachers and students.
The reformation of classroom management and student care starts with addressing the
preconceived notions and biases toward specific communities and groups of
students. Approaching the classroom and student body with a deep understanding, awareness,
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and acceptance of individual communities, learners, and speakers necessitates a positive
classroom experience and helps to negate the need for punitive actions. Educators cannot and
should not teach from a mindset that views the students as problems that need to be fixed or
punished—this furthers the continuation of disproportionate referrals toward students of color
and other marginalized communities that are misunderstood or misrepresented. Addressing the
implicit bias that educators hold toward students of color requires personal accountability,
awareness, and understanding that research shows racial identity can play a role in how student
behavior and practices are interpreted by teachers and consequently their punitive decisions;
“office referrals tend to originate in the classroom, and proportionally teachers refer Black
students to the office more often than White students, even for the same offenses”—more telling
is the fact that teacher racial identity can play a role in how student actions and behaviors are
addressed, meaning which students are punished with removal from the classroom and sent to
the office (Milner, 2020). It is an ethical obligation to undo the harm that the school system and
teachers’ personal bias is perpetuating. One must ask themselves: if I know that office referrals
tend to disproportionately target students of color, how can I address my bias and view student
actions in equitable ways? How can I address the actions and behaviors of my students with the
intention to promote growth and accountability rather than punishment?
As Milner (2020) pointed out, the U.S. Census Bureau in 2018 reported that although
Black people represented approximately 13.4% of the general population, they accounted for
37.5% of the prison population; similarly, the U.S. Department of Education reported in 2018
that although Black students represented 19.5% of preschool enrollment, they made up 48.6% of
students suspended once and 53.4% of students suspended more than once—the criminalization
of people of color starts in the classroom and is perpetuated by a disciplinary system that polices
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people, identities and individuals. Most office referrals are a result of “noncompliance”—being
out of dress code or some other arbitrary rule rather than a threat to safety (Milner, 2020). The
issue of punishment and discipline becomes increasingly problematic when there is an inherent
or perceived difference between the teacher and the student; diversity based on race,
socioeconomic status, ethnicity, language, religion, etc. is attributed to the conflict in the
classroom (Gay, 1981) and results in increased punitive actions taken against students from
marginalized communities.
One study conducted at a high school in an urban district found that student-teacher
conflicts had higher consequential outcomes for students of color (Sheets, 1996). The
interpersonal differences (i.e., values, beliefs, attitudes, culture) between students and teachers
manifested in disproportionate punishment for Black students; the disconnect between the
teacher’s identity, values, and cultural norms and those of the students’ created situations where
student behavior was addressed and acted upon through a deficit lens (Weiner,
2003). Classroom management must be grounded in trusting relationships with students—
consistently reinforcing social norms within the classroom that are otherwise absent in the school
(Weiner, 2003). Furthermore, classroom management and discipline should be approached with
intentional actions and collaboration between the student and teacher. Building strong
interpersonal relationships between teachers and students, particularly for students of Color and
from historically marginalized communities, is key to classroom success and meaningful
classroom management where students and teachers actively work together.
If we consider the fact that most office referrals are a result of “noncompliance,” then we
must acknowledge that this directly ties back to students’ rights and representation in language,
cultural identity, and teachers’ purposeful care for students. Punishing and demanding
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assimilation in language, physical appearance, and social interactions is a means of oppression
and further perpetuates a racist and dominant culture. Taking the time to understand students’
language, community, and personal identities can help with our interpersonal relationships with
students. Approaching subjective issues and behaviors with the intent to understand and educate,
rather than judge and punish, is the first step toward providing a social justice focused and antiracist classroom framework. In a survey taken of students and teachers in an urban school,
students expressed being punished for acts that were cultural norms in their personal
communities: one student was disciplined for “touching the head of a new student who had sat at
his assigned desk”—rather than provide space to explain the exchange and understand that these
two students knew each other, and this form of touch was a cultural norm in their community,
the teacher chose to discipline (Sheets, 1996). Culturally, White students have less effort and
requirement needed to perform in the classroom—the ideals and standards are traditionally
created and maintained with dominant culture and values in mind. Educators must be mindful of
instruction and inherent bias, actively pursuing anti-racist methods of instruction and classroom
management. When teachers punish students or reprimand children for the way they speak and
present their identities they are showing students that who they are is an offense, a punishable
action (Young, 2020).
Approaching the classroom and student body with a deep understanding, awareness, and
acceptance of individual communities, learners, and speakers necessitates a positive classroom
experience and helps to negate the need for punitive actions. If teachers perceive the problem as
that of the people and culture then they are more inclined to find ways to inhibit, isolate, and
monitor (Sensoy, 2017) rather than accept, embrace, and encourage cultural identity and
representation. This study argues that systemic racism continues to dominate classroom and
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school experiences—disproportionately isolating and punishing students of Color while ignoring
the implicit bias behind traditional classroom management and content. The greater implications
and benefits of teaching through a culturally relevant lens has been historically missed or
undermined—placing the heavy burden of assimilation on people of Color.
Classroom culture must integrate social justice into the content and discipline. Not only
must the actions of educators support and promote inclusion through content and curriculum, but
the actions taken for and against students must reflect greater awareness and dedication to
dismantling oppression in the classroom. By openly accepting, acknowledging, and addressing
the needs of diverse learners and students from marginalized communities, teachers can promote
student engagement and success. Integrating social justice into classroom management and
content can enable students to meet their educational and state standards while also exploring
and understanding how certain punitive actions reaffirm racism, racist ideals, and dominant
White culture.
Challenging traditional classroom management and content will require facilitating and
encouraging students to engage in difficult dialogue that addresses White privilege,
defensiveness, and identity; the experience of a culturally relevant classroom being impactful
and necessary for White students as they approach their journeys and defenses regarding their
role in the dominant culture (Bernfeld, 2020). Culturally relevant pedagogy embraces and
encourages positive representation of marginalized communities that integrates well-rounded and
meaningful interactions between content being taught and students’ personal connections:
“personal, moral, social, political, cultural, and academic knowledge and skills are taught
simultaneously” (Gay, 2002). When students resist engaging with multicultural and multilingual
texts, instructors need to facilitate dialogues that encourage students to acknowledge their
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resistance and explore their privileged identities, including their White, monolingual English
privilege (Bernfeld, 2020) rather than punishing and removing students from the
classroom. Leaning into diverse and inclusive content requires communication and
accountability for students to grow and engage rather than resist and dismiss. The relationships
between students, teachers, content, and requirements are personal, deeply influential, and
imperative to student success. Finding ways to affirm cultural differences while also maintaining
the requirements of educational institutions, state-mandated standards, and the interpersonal
relationships between students and teachers is possible and necessary. Approaching classrooms
to provide a culturally sustaining pedagogy and anti-racist framework requires that educators
find ways to teach and interact with students that allow them to remain who they are, connect
with their identities and communities, and thrive in the current culture.
Pedagogy is more than materials; it is how we approach the classroom and students
directly—how we communicate, develop, present, and represent communities within our
instruction. Actively anti-racist and culturally responsive classrooms are anchored in respect,
honor, integrity, resource sharing, and a deep belief in the possibility of greatness (Gay,
2002). It is imperative to the success of students of Color that there is purposeful action to
reinforce diversity and cultural representation (Bernfeld, 2020) to establish a classroom
environment that is inclusive and welcoming to students from marginalized communities. When
approaching the responsibility and opportunity to welcome and embrace diversity in the
classroom, teachers must do so with absolute and unshakable care and consideration of the
students’ best interests, unique backgrounds and identities, and educational needs. As Gay
states, “caring is a moral imperative, a social responsibility, and a pedagogical necessity”
(2002)—we must enter the classroom with care and compassion. It is our responsibility as
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educators to approach our students and interactions with intentional attention and intention to
uphold students’ identities while seeking meaningful connections and understanding to minimize
the occurrence of punitive actions taken against students from diverse and marginalized
communities.
Summary
This literature review addressed and affirmed the assertion that language is a human right
while exploring the need for an inclusive curriculum and anti-racist classroom management for
students from historically marginalized communities. Access to language, identity, and culture
is imperative to learning and a basic human right that has not traditionally been afforded to
students of Color. The forced assimilation and erasure of non-dominant language and culture
has been an ongoing and pervasive practice in American schools that must be addressed and
explored in order to heal and ameliorate. The standards presented for students to demonstrate do
not explicitly require mastery of English, except when a Language standard is presented—and,
as the research shows, the assumption and promotion of English-only instruction and assessment
has been a pervasive and problematic practice that is ineffective, if not negatively impactful on
students’ academic success.
The willingness and ability of educators to embrace and promote an inclusive curriculum
and classroom management model is imperative for maintaining and engaging in anti-racist work
within the school. Pursuing cultural awareness and integrating students’ identities, communities,
language, and social norms into the classroom is necessary. In the next chapter, I will explore
and analyze the methods I used to gauge the ability, experience, and outcome of creating and
presenting a culturally relevant curriculum to curate an inclusive and student-focused
classroom.
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Chapter 3
RESEARCH METHODS
This study focused on action research through methods of inquiry based in and around
InTASC (Interstate Teacher Assessment and Support Consortium) standards, self-efficacy study,
teacher artifacts, and peer critiques as a means of data collection. To begin, I will establish the
foundation of this study’s method of inquiry by reviewing action research principles. Second, I
will examine the research methods and data collection to identify areas of success and need for
improvement found in my instruction. Third, I will elaborate on the framework for my study, the
protocols for my methods of data collection, the credibility and unbiased evaluation of the data,
and acknowledge my limitations as a researcher. Lastly, I will evaluate the methods used for
studying my instruction while providing analysis and detailed data that identifies and
acknowledges the adjustments and changes made to my instruction as I performed this study.
Research Questions
My focus for this research was to identify my ability and willingness to provide an
inclusive curriculum and to promote access to language within the structure of my
instruction. Specifically, I examined the texts used and presented, the overall engagement and
involvement of my students, and the rates of assignment and assessment
completion. Furthermore, I sought evidence of inclusive language, representation, and access to
information. The focus of my research aligned with InTASC standards; specifically, A3, B5, C8,
and D9. By acknowledging and assessing my own practice through the InTASC standards, I
sought to identify areas of improvement for my own instruction, ultimately improving my
student learning. My purpose of this study was to engage my beliefs and goals with my practices
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and actions—establishing my baseline objectives for classroom instruction with effective
teaching methods and models. The research question(s) for this study were:
1.

How can I privilege multilingualism in my classroom?
I posed this question to gauge my self-efficacy and willingness to pursue language

diversity in my lessons. My work is grounded in the idea that privileging multilingualism will
improve engagement for bilingual or multilingual students. I wanted to establish and examine
my ability to incorporate a variety of text and instruction that was evidenced-based to benefit
second language learners and students from marginalized communities. Data collected from a
focus on this question was used to assess my readiness for purposeful language inclusion in the
classroom, to analyze the inclusion of multilingual texts and/or multilingual conversations, and
to reflect on what language students used when provided choice when submitting summative
assessments.
2.

How can I better integrate social justice pedagogy into my lesson design?
This question was posed to address the need to provide access to higher order thinking—

to promote students’ engagement in meaningful and connected discussions involving topics that
traditionally affect students from marginalized communities. The intention was to allow me to
find ways to measurably increase opportunity for students to display and make connections
between class content and their lives outside the classroom. Real world connections are
imperative for understanding and this research question sought to establish my ability to
incorporate social justice pedagogy into lessons. The data collected from this information was
used to identify areas for improvement and opportunities to change content and instruction to
ultimately create opportunities for student activism and awareness in and outside the classroom.
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How do I prepare a culturally-responsive audible library?
I posed this question to investigate the content and accessibility of my audible library

through the lens of critical pedagogy. The data gathered from this question was used to establish
teacher effort, awareness, and availability when presenting an audible library for students to
interact with. Providing access to a variety of authors, languages, genres, content, and reading
levels in the audible library was important to consider in relation to building relationships
between students and language. Assessing the information gathered from this research question
prompted further evaluation into how to respectfully approach multicultural literature as a white
cis-gendered woman: avoiding stereotyping, abusive or traumatic tropes, and purposely avoiding
perpetuating characters of color as victims was a major influence on this question and the data
sought to gather.
InTASC Standards
The Interstate Teacher Assessment and Support Consortium (InTASC) and the Council
of Chief State School Officers (CCSSO) developed a set of standards to be used as a guide for
what teachers should understand and practice as a foundation for teaching and improving student
learning. The InTASC Standards are outlined for and should be practiced by all content areas to
promote personalized learning for diverse learners, cultural competence, collaborative
professional culture, improved assessment literacy, and more. Understanding and adhering to
these standards is imperative for professional and academic growth; as educators continue in
their own education and professional development, the goal of the standards is to establish
functional, meaningful, necessary, and attainable guidelines for teachers to honor and
perform. Establishing continuity and expectations for educators helps to promote and maintain a
culture of growth, accountability, and awareness.
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For my research, I connected with and focused primarily on standards A3, B5, C8, and
C9. A brief explanation of each standard and its relevance in relation to my action research is as
follows:
A3: The teacher works with others to create environments that support individual
and collaborative learning, encourages positive social interaction, promotes active
engagement in learning, and self-motivation.
I found this standard particularly impactful as it inspired me to approach my virtual
classroom with intention and purpose behind the necessary, although limited, time discussing
key concepts and learning with students. It also encouraged me to look for opportunities to
engage in mutual learning with my students and to allow time to digest complex topics
together. Approaching self-motivation in a virtual setting was problematic at times but teaching
with the intent to encourage motivation led me to explore methods of instruction and assessment
that I may not have considered otherwise. Furthermore, the learning environment of a virtual
classroom was restrictive; with that being said, I made purposeful decisions to include
representation in the décor and content of my lessons in hope of representing and acknowledging
the diverse makeup of my student body.
B5: The teacher connects concepts and uses differing perspectives to engage
learners in critical thinking, creativity, and collaborative problem solving. Topics are
authentic to local and global issues and the teacher understands how to make the
connections with students.
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Focusing on this standard elevated my awareness, or lack thereof, of middle grade
culturally relevant text sets and activities to engage the students with. However, this standard
was imperative in prompting the integration of student-led discussions within the lessons, asking
students to seek a broader understanding of complex issues and topics, and communicating their
differing opinions in a safe and controlled environment. As students performed readings and
discussions in class, there was time provided to share reflections and interpretations of the
content matter—the discourse that ensued provided evidence of students’ abilities to make
meaningful connections and participate in deliberate conversations.
C8: The teacher encourages learners to develop deeper understanding of content
areas through a variety of instructional strategies. Students make connections and build
skills to apply knowledge in meaningful ways.
Throughout the unit and lessons evaluated, this standard was central to the overall
development and reflection of content, context, and application. There was a strong need to
employ a variety of strategies to engage students in higher order thinking and produce evidence
of their understanding. Using this standard as a reminder of the intention behind how I taught
my lessons, I was able to refocus my objectives and expectations of the students to align with the
common core state standards. Accessing language through text, instruction, and application was
necessary and I had hoped that presenting more inclusive and diverse lessons and assessments
would increase my students’ understanding of content.
D9: The teacher engages in ongoing professional learning. Continually evaluating
their practice through evidence gathered, the teacher focuses on the effects of their actions
and adapts to meet the needs of each learner.
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As a work in progress, this standard set a baseline for the expectations of my own
professional and educational development. The limited time spent presenting my instruction to
my class inspired me to seek additional resources and input from my professional learning
community. This standard required me to evaluate the intention of my tasks, goals, and
instructional strategies utilized in my lesson planning and virtual classroom. I wanted to
understand how and why it was important to include multiple modes of language access, the
impact of addressing social justice at the middle grade level, and overall effectiveness of
providing an audible library.
Methodology and Research Design
I chose qualitative methodology to explore the nature of my education
approach. Performing this style of research was perfect for my study because it allowed me to
take an active approach as both the observer and observed--assessing my field notes, interviews,
lesson materials, and content for preparedness, impact, patterns, or themes (Creswell,
2016). Evaluating and assessing my research relied heavily on interpretive frameworks
grounded in social constructivism, postmodern perspectives, and critical theory--through these
lenses, I was able to subjectively review my research findings as they related to my ability to
identify and address the means and methods of which I performed the posed research questions.

Methods and Procedures
Using the InTASC standards and the research questions I developed in line with my
professional goals, teaching aspirations, and personal ideologies, I sought to understand the
nature of accessibility within my content area. After reviewing the data gathered and comparing
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it to the standards, I was able to analyze my methods and chosen content to see how they met,
neglected, or fully embodied the standards which I sought to encompass.
Teaching is always evolving, being an educator requires constant reflection, revision, and
growth. Without the act of researching and analyzing my practices, there would be no expansion
or evolution of my content or abilities. Acknowledging the findings in my action research data,
seeking help and guidance from community members and colleagues, and ultimately
implementing changes and additions to my curriculum and practices is how I believe I will
continue to grow as an educator.
Table 1 (below) will summarize the details of my data collection plan.
Table 1
Data Collection Procedures

Research
Question

Data Sources

Procedures

1. How can I
privilege
multilingualism
in my classroom?

Document
analysis: lesson
plan text
choices and
representation

I stored my lesson plans in
shared Google Drive folders
to analyze after my unit has
been taught. I analyzed 8
lessons.

Timeline

I taught my unit
between February 16March 12th and
analyzed the lessons
between March 22April 4th, 2021.
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2. How can I
better integrate
social justice
pedagogy into my
lesson design?
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Observations:
film and
observe
interactions and
engagement
with students

I recorded my lessons and
reviewed the recordings by
completing a selfevaluation—I created a rubric
for scoring myself. I assessed
4 lessons.

Interview:
interview my
cooperating
teacher

I recorded an interview with
my cooperating teacher using
the voice application on my
phone. I listened and took
notes on our conversation to
determine any common
themes, opinions, and overall
outcome of the lesson plan
that I chose to assess.

Document
analysis: field
notes and lesson
plan content
analysis

I stored my lesson plans in
shared Google Drive folders
to analyze after my unit has
been taught. I analyzed 8
lessons. I reviewed my field
notes and assessed my
observations for how I
experienced classroom
assessments, discussions, and
content.

I taught my unit
between February 16March 12th and
analyzed the lessons
between March 22April 4, 2021. I took
field notes beginning
January 1st, 2021 as I
assisted in class and
finished my field notes
on March 12th after I
taught classes as the
primary teacher. I
completed the first
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culturally
responsive
audible library?
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Observations:
complete selfevaluations

I completed a self-evaluation
at the beginning of my
research and repeated the
evaluation at the end to
compare the results in relation
to my connection and
relationship to social justice
pedagogy.

Interview: an
interview with
Dr. Stacey
VieyraBraendle, OTD,
OTR/L, MT-BC

Dr. Vieyra-Braendle and I
discussed elements of social
justice pedagogy and how
they are represented in my
lesson plans. We addressed
how I facilitated/lacked
facilitation in my instruction.

Document
analysis: review
Audio Library

I analyzed the content of my
Audio Library and reflected
on missing aspects/voices not
being represented. Analysis
looked for theme, genre,
author demographic, character
demographic.

Interview

I participated in a discussion
with Walker Middle School
Librarian, Connie Repplinger,
to review digital files, audio
books, and how my curated
list is represented in the
school library.

self-evaluation on
February 15th and the
second self-evaluation
on May 1st. I
Interviewed Dr.
Vieyra-Braendle on
April 8th.

I interviewed and
discussed my audio
library with Connie
Repplinger on April
12, 2021. My Audio
Library was reviewed
on May 2, 2021. My
survey was conducted
on May 4, 2021.
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Survey: I will
review my
Audio Library
with a state
librarian, Greta
Bergquist.
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I provided my Audio Library
list to Ms. Bergquist, along
with an evaluation survey
asking her to provide
feedback on how I prepared
my Audio Library.

Data Sources:


Document analysis: using my lesson plans, list of texts, supporting materials, audio
library content, and field notes I will review and check for recurring themes, patterns,
representation, and commonalities. The lesson plans contain sections for intent,
reasoning, execution, and post-lesson assessment; I will use these sections to look for
common themes and outcomes as a result of my planning and instruction. My mentor
texts will be reviewed to consider content, author identity, connection to lesson,
implications, and purpose. My audio library list and additional materials will be coded
and analyzed to check for accessibility, content, and impact.



Observation: utilizing an online self-assessment survey, I will conduct a pre and post
assessment of my skills, understanding, and willingness to approach education with
social justice pedagogy in mind. I will also observe my lessons through multiple
recordings to check for student connections, engagement, relationships, and
understanding.
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Survey/Interview: providing a survey and prompts to Dr. Vieyra-Braendle, Amy



Baldwin, M.A., and Greta Bergquist, I will review my audio library, lesson plans,
content, discussions, materials, and actions to assess common themes and patterns. We
will discuss the implications, outcomes, and intent of my instruction and materials and
how they are or are not representative and accessible to my student body.
Data Analysis Plan
To study my teaching, this project employs a six-step thematic analysis approach (Braun
& Clark, 2006). Thematic analysis relies on coding data to generate themes. The themes are
identified through a series of coding techniques that deconstruct sections of chosen content to
create specific categories. Once the categories are identified, theories and concepts are named
that summarize the implications of the codes and categories. Further analysis of the theories and
concepts results in themes that are identified as impactful, relevant, and reflective of the research
performed.
Data Analysis Steps (Braun, 2006):
Table 2
Phase 1

Interviews recorded and transcribed

Familiarize
myself with data

Send interviewees individual transcripts for them to check for accuracy
and note additional information they desire to add
Read transcripts against audio recording for orthographic accuracy
Begin digital diary of thoughts concerning themes and any “surprises” of
information
Create evaluation forms for self and interviewees
Catalog audible library
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Organize data into meaningful groups with research questions in mind

Generate initial
codes

Manually code with notes in transcribed text
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Begin digital codebook, collating data within groups
Note tensions & inconsistencies of codes in a digital diary

Phase 3

Organize codes into potential themes using a digital table

Search for themes Note thoughts on relationships between the emerging themes in a digital
diary
Note any potential sub-themes in a digital diary
Add a miscellaneous section in the digital code diary for any seemingly
unrelated code

Phase 4
Review themes

Revise table of potential themes, considering internal homogeneity and
external heterogeneity
Read collated data extracts for each theme
For themes where coherent pattern exists, examine for individual theme
validity in relation to entire data
Examine transcripts for any missed data extracts needing to be coded for
theme
Re-read entire transcripts for any new themes that may have been missed
Stop when no more substantial and relevant themes emerge
Examine how themes fit together in relation to research questions and
note thoughts and considerations in the digital journal
Create thematic map
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Define & name
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Adjust digital table of them to organize collated data extracts within each
theme for consistency
Identify relative narrative for each theme in the digital diary
Write a detailed analysis for each theme, to include individual relevance
and how that relates to the overall analysis and answers the questions of
this research
Examine written analysis for any excessive overlapping of themes
Examine each theme for any sub-themes needing to be identified and
explained
For each theme, describe scope and content in no more than two
sentences, adding potential names to each theme

Phase 6

Write an analysis within and across themes

Write the
thematic report

Assure there is written evidence within each theme with related data
extracts
Choose vivid and relevant extract examples for each point of evidence in
answering research questions
Create an analytic narrative that incorporates evidential answers to each
research question

Delimitation/Assumptions

I was limited by the parameters of the graduate program which I was enrolled in at the
time of this study. I was unable to pursue internal review board permission to collect data with
students as participants; furthermore, I was unable to measure anything quantitatively. However,
I pursued my research with enthusiasm and curiosity. Action research requires a subjective
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stance and reflection on self-posed questions; therefore, the findings of my research should not
be used as a basis for others. While I attempted to identify and remove biased statements,
sentiments, and observations, it should be noted that the reflections are made in direct relation to
my efficacy and personally curated content.
The research conducted is an introduction to an intended career-long focus on human
rights, social justice, and overall accessibility to education. The questions posed and analyzed in
this research are the first set of observations in what will be an ongoing study. Although my
current academic program does not allow for extended time frames or trials to conduct said
research, I anticipate continued assessment and evaluation of the methods and questions posed in
my study in future years.
I performed my research between Winter and Spring term, 2021. The dates were chosen
because students had already become familiarized with comprehensive distance learning (CDL)
and were able to be instructed without distractions from state-wide testing, new technology, or
changes to their daily routines. As we approached Spring term, students were introduced to
more analytical assessments and standards, thus providing me the necessary time and resources
to engage my content and research questions without interruption. However, CDL limited my
access to classes, students, and instruction--only actively teaching two lessons per class each
week. My findings are restricted to the minimal interactions and opportunity to create lessons,
content, and conduct virtual classes.
As a student-teacher, my role and identity in the classroom were not approached or
viewed in the same ways as my cooperating teacher. Although my research was grounded in
establishing my standards and methods for instruction, the act of analyzing myself was personal
and difficult to disconnect from my own biases and assumptions on the content and conduct.
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Credibility
Validity and reliability are important aspects of social research and can be accounted
for in a variety of ways (Torrance, 2012). Both validity, the quality of being logically sound,
and reliability, the degree to which accuracy can be considered dependable, are components of
credibility, the quality of being trusted or believed in. Eisner (1991) believes that credibility of
qualitative research is grown through a “confluence of evidence” that includes multiple types
of data (p. 110). Validity of research is one component of providing credibility and can be
done through triangulation of data (Lather, 1991). Carter, Bryant-Lukosius, DiCesno, Blythe,
and Neville (2014) explain that one method of triangulation is method triangulation which
includes using multiple methods of data collection. This is similar to Eisner’s method of
structural corroboration (1991). Eisner (1991) also believes that getting input and opinions
from others in the same field serves as a means of consensual validation. This helps to further
demonstrate credibility.

In my research, I used multiple methods of data collection. These different methods
served as method triangulation based on the explanation from Carter et al. (2014). The
methods of data collection were through field note collection, lesson plans, observational
notes, curated audio book list, and interviews with my cooperating teacher and experts in their
professions. This allowed me to analyze the data through differing means to ensure that I was
correctly interpreting the data, as well resulting in “a broader understanding of the
phenomenon” (Carter et al., 2014, p. 546). In addition, to further strengthen my credibility, I
also used member checks to provide a form of consensual validation. These member checks
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were conducted with the assistance of my cooperating teacher, as well as my university
supervisor.
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Chapter 4
PRESENTATION AND DISCUSSION OF RESEARCH FINDINGS
Introduction and Overview
The findings discussed in this chapter reflect data collected between Winter and Spring
Term 2021 at Western Oregon University. During this time, I collected data through a variety of
methods including personal field notes and reflections, surveys and interviews with mentors and
community members, self-assessments, and artifact reviews. After each week of instruction, I
completed reflections and field notes on the content, class interactions, and outcomes of my
lessons. I also evaluated and assessed my lesson plans and materials, checking for common
themes, topics, or missing content that I was able to identify after teaching and reviewing the
student interactions with my lessons. Additionally, I conducted a self-evaluation and the onset of
my research and repeated the same self-evaluation upon completion--the nature of the evaluation
was to gauge readiness to teach through social justice pedagogy. Using the lessons, materials,
and reflections that I produced, I completed a number of surveys and interviews with my mentors
and local experts in their fields--the interviews were transcribed into written artifacts for me to
analyze and review. All of the data collected was then assessed and coded in connection with
my research questions: 1.) How can I privilege multilingualism in my classroom?; 2.) How can I
better integrate social justice pedagogy into my lesson design?; and 3.) How do I prepare a
culturally responsive audible library?
During the time of instruction that was used for data collection, I was teaching through a
global pandemic. Our classes had moved to online learning and instruction, therefore limiting
my direct access to students and influencing my decision to conduct qualitative research,
although I do have some quantitative data elements in my data. The data analysis process was
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conducted in six steps: familiarize myself with data, generate initial codes that organized data
into meaningful groups, search for themes within the codes, review and revise the potential
themes, define and name the themes that emerged, concluding with a thematic report that
analyzed the themes with evidence from data collected in connection with the research questions
posed.

Findings related to privileging multilingualism in my classroom
Monolingual, Multilingual

Three themes emerged in relation to monolingual and multilingual representation in
content and instruction. (1) monolingualism is preferred; (2) multilingualism is represented in
passive and/or submissive roles; (3) multilingualism is associated with discomfort, threat, or
guilt.
Monolingualism is preferred

Lesson Plans. In the eight lesson plans that were reviewed, only two references were
made by me to multilingual contribution or submission options for assessment. As you see in
Figure 1, the instructions for the assessment offer the option to submit in a language other than
English.
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Figure 1
Assignment instructions

Note. A portion of an assignment that offers students to submit in another language if English is
not their first language.

As a monolingual instructor, I created lessons that did not directly include multilingual
representation in the instruction or content itself. The lessons were designed in English and
performed in English. The texts that were chosen to support the lessons were also written in
English. As the lesson plans were developed into visual slides to accompany instruction,
directions and content were displayed in English only (see Figure 2).
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Figure 2
English-only instruction

Note. A screenshot of a slide with instructions in English only.
It was apparent that monolingualism was preferred in the development of content and instruction
by the teacher (myself).
Recordings. The instruction that was recorded and reviewed that correlated to the eight
specified lesson plans was also spoken solely in English. Through the recordings, I was able to
see that I reflected minimally on multilingualism with my students and had zero conversations
that included a language other than English. Although multiple students in class identify as
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bilingual or multilingual, the recordings showed zero written or oral contributions in languages
other than English. The instruction and discussions centered around monolingualism and
showed minimal opportunity for multilingual inclusion. The input from the cooperating teacher,
instructional assistants, students, and myself was all English-only. The students, both
monolingual and bilingual, showed preference for English-only interactions. At no point was a
language other than English heard or read in the audio, visual, or chat recordings.
Interview. During a 45 minute interview with my cooperating teacher and myself that
reflected on the eight lesson plans, the mention of Spanish and/or other languages was mentioned
directly 16 times--11 times by myself and five times by my cooperating teacher. As we
discussed and assessed my unit and lesson plans, we identified that neither she nor I speak a
language other than English. Neither myself nor my cooperating teacher write or read in a
language other than English. As we discussed how to create inclusive content, we acknowledged
that it is difficult and uncommon at this time to offer instruction, direction, and literature in
multiple languages.
Added artifact. Lesson 6 of 8 presented the option to complete the assessment in another
language--written or oral submission was permitted (see Figure 1). Of the 62
submissions, zero were made in a language other than English. Of the 62 students who
provided assessments, 12 are identified as bilingual or multilingual. Of the 12 bilingual
or multilingual students, nine submitted assessments for the unit assignment. Although
the instructions directly stated that submission in another language was permitted, the
preference was to speak or write in English for all nine students who participated in the
graded assessment. Additionally, of the eight lessons reviewed, there were four
assessments total--of the four assessments, students were only directly offered the
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opportunity to respond in a language other than English in one lesson. The preference
and comfort of the students was English; however, I must ask myself if this is reflective
of their internal comfort or of the external influence and dominant culture demanding
their contributions be acceptable to Eurocentric standards and a history of having English
speaking instructors.

Multilingualism is represented in reflective, passive, and/or submissive roles
Lesson Plans. One reference to multilingual inclusion was in the form of graded
assessment. The representation or acknowledgement of non-English speakers was present when
needed to grade or assess students rather than engage or interact with them. Through this use of
language to meet an expectation or requirement, the act of speaking or writing in another
language became submissive, therefore reinforcing the dominant culture/language dynamic in
the classroom. Additionally, the other reference to multilingualism was identified through the
connection to an author who identified as Puerto Rican and bilingual. The text that was studied
in class was written in English and discussed as an additional piece of information about the
author rather than as a part of the author’s identity. Spanish and bilingual representation was
present in a passive role, being noted as something the author did but not as a part of who the
author was.
Recordings. Although multilingualism was mentioned multiple times in the records of
lessons, it was presented in reflective questions that asked students to think about how it would
feel to be bilingual or non-English speaking in dominant culture but did not ask students to
directly respond or contribute to the discussion(s) in their native language. The act of
multilingualism was viewed in reflection rather than action. In this same act, multilingualism

LANGUAGE IS A HUMAN RIGHT

56

was used as a tool of submission for students to use as part of assessment and contribution rather
than as a means of communicating.
Interview. Throughout the interview with my cooperating teacher, multilingualism is
discussed as something that needs to be integrated into mainstream classrooms, but it is not
directly acknowledged as a benefit or requirement—the role of language becomes a means to get
students to contribute rather than to exist. The act of speaking and writing in a native language is
referenced to assess students rather than represent their language and identities--this creates an
ideal of language being utilized to create an even more submissive role of the student in the
classroom dynamic. Considering multilingual students, the discussion in the interview
continually focused on students’ acts of reflection and contribution rather than identity or
authentic representation.

Multilingualism is associated with discomfort, threat, or guilt
Lesson Plans. For this theme, I made connections between multilingualism and
multiculturalism for the purpose of representing the author used for assessment. Both lessons 3
and 6 made connections to multilingualism and multiculturalism; however, in lesson 3 it was
associated with the discomfort, potential threat or harm, and overall guilt of the author who
experienced an encounter with a White woman from dominant culture.
Recordings. In the recordings, students repeatedly made connections to the author’s
culture and language with threat of physical harm, emotional distress, and cultural
guilt. Students made comments on the author’s language and identity while discussing why he
should have acted differently in the situation he described--the consensus being that he should
have performed chivalry for a White woman, regardless of his perceived threat or harm at the
time. I referenced the author’s language and culture in connection to his actions as an
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acknowledgement and justification for why he should not have acted differently. The potential
threat and discomfort outweighed his cultural guilt. However, the author’s identity and language
were discussed in relation to potential negative outcomes and perceived negative actions more
than as an attribute, positive identity, or connection to current affairs and culture.
Interview. While discussing my lesson plans with my cooperating teacher, our discussion
regarding this mentor text centered heavily on his dilemma rather than his experience as a
human. Although we did discuss the author’s story as a reflection of dominant culture’s
prejudice and threat of harm for people of color, the conversation focused on the author’s
admission of feeling guilty for not performing chivalry for the White woman and the author’s
descriptions of fearing threat or harm. We found that the lesson was taught in a way that asked
the students to also reflect on the author’s actions and his experience--therefore focusing on his
feelings of guilt, discomfort, and fear of threat or harm instead of how dominant culture
participated in cultivating that fear and discomfort.

Findings related to integrating social justice pedagogy into my lesson design
Social Justice Pedagogy
Three themes emerged when assessing the integration and implementation of social
justice pedagogy in my lesson design. (1) critical thinking and questioning power; (2)
relationships are impactful; (3) personal accountability.

Critical thinking and questioning power
Field Notes. I reviewed my field notes that were written immediately following the last
lesson of each week. There were four submissions total reflecting on the eight lessons
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taught. The entries mentioned critical thinking or higher order thinking six times. Each journal
entry reflected on what I had asked the students to do during the lessons, what I had hoped they
would instinctively do with the content and information provided, the thinking and analysis we
performed as a group, and individual student input that I identified and reflected on. Analyzing
the field notes showed that concepts of critical thinking and higher order thinking were
encouraged. As the sixth-grade students were presented with concepts of prejudice, ableism,
racism, sexism, and equality, I noted that both high and low needs learners were able to identify
the impacts of these topics on society.
Interview. I conducted an interview with Dr. Stacey Vieyra-Braendle OTD, OTR/L, MTBC to review and discuss my lesson plans, materials, assessments, and field notes. During our
conversation, we identified critical thinking, criticality, and critical analyzing as evident practices
and goals within my instruction.
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Figure 3
Excerpt from an interview with Dr. Vieyra-Braendle

Note. An excerpt from Dr. Vieyra-Braendle’s interview identified criticality and other apparent
goals in my instruction.
Furthermore, it was identified through our written and oral communication that the
presence of challenging power dynamics was present and fluid throughout the content and
presentation of class direction. Understanding that it is my intent to approach my classroom in
ways that provide education through the practice of social justice pedagogy, the concept of
challenging power dynamics in class and society is paramount to encouraging students to
question authority. Upsetting and criticizing the status quo that has historically oppressed those
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from marginalized communities is important and Dr. Vieyra-Braendle identified this practice and
concept in my content, lessons, and reflections.
Relationships are impactful
Field Notes. Cultivating positive relationships with students is noted as having an
impactful result on engagement and interaction with class content and discussions. In my first
field note entry (see Figure 4 below), I discussed how students had been quiet and disengaged
with our discussions at the start of 2021.
Figure 4
Field notes

Note. A page from my field notes depicting the feelings and reflections on my student
engagement and interaction after the first week of my instruction.
Reflecting through the student-teacher role, I noted that it was difficult to connect with
students and draw out discussions with them--regularly noting that they left our breakout rooms
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and/or never or rarely replied to direct communication from me to them. I compared the month
of student teaching notes to the notes taken during my four weeks of primary teaching and
noticed that there was a marked improvement and consistency of mentions of relationships being
built with students. Social justice pedagogy calls on educators to consider the needs and desires
of students--understanding the ways in which they learn best, where they come from, the
communities they are part of, and their motivations. Building relationships with students can
lead to better understanding students, therefore they can lead to more equitable learning
environments for students. My field notes explain that by the third week of my primary teaching
role in the classroom, students began disclosing important information about their identities,
lives, and experiences. In direct correlation to the improved relationships with students, the
interactions in breakout rooms, chat features, and whole-class discussions improved
drastically. The connection between my relationships with students and their involvement with
our critical thinking and discussions was identified and supported through my reflections.
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Figure 5

Note. A page from my field notes showing an improvement between me and the students in my
classes.

Personal Accountability

Field Notes. My initial field notes mentioned the roles my students played in the
classroom and their input, or lack thereof, toward discussions and content and made little
mention of my own role in engaging students. The act of accountability was placed on students
to meet my expectations and needs rather than my actions being representative of what their
needs were. Thorough review of my field notes from the first three weeks of data collection, I
focused heavily on how to hold students accountable to our coursework and synchronous class
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tasks. I found that I used terms such as “they, the students, them, the class, incomplete, told,
lacking,” and “disengaged” repeatedly. In the fourth week of notes there was a shift in language
that began to repeat “I, my, asked, chatted, demonstrated,” and “example.” With the shift in
language, it became clear that the accountability role was shifted toward my own teaching and
engagement with the students. The shift in accountability also directly resulted or correlated
with an increase in student contributions and contact with me. Undoing the harmful power
dynamic of traditional teacher-student relationships is key to creating an equitable and accessible
learning environment.
Self-Evaluation. I took the Disciplines Inquiring into Societal Challenges (DISCs)
evaluation at the start of my data collection period. My initial feedback on Theme 4: Teaching
Social Justice results stated “[my] responses indicate a regular effort to teach about and for social
justice, with certain aspects of practice needing a more systematic focus” with accompanying
research and practices to explore. Answering questions that asked about my social justice goals,
activities, and what I did to encourage students to act on problems outside the immediate
classroom, I was graded as needing improvement and to broaden my practices and
understanding. The assessment also asked about assessments, opportunities to show learning and
strengths, and accessibility of content; although I scored slightly higher in this area, it still
suggested further readings and practices to explore. After teaching my four-week unit, I took the
DISCs assessment again and my results showed a marked improvement in social justice practices
and pedagogy, stating “[my] responses indicate a highly consistent and thorough effort to teach
about and for social justice. If you do not already share your approach with others, it is worth
considering doing so.” The personal accountability I took to continue my research and explore
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more practices and methods in my instruction directly resulted in a better understanding and
execution of teaching with social justice pedagogical practices.

Findings related to preparing a culturally responsive audible library
Preparing culturally responsive audio library content
Two major themes emerged when reflecting on the curated audio library list that was
developed in relation to being a culturally responsive audible library. (1) limited access; (2)
missing representation.
Limited Access
Document Analysis. After reviewing the prospective audio library list that I curated, it
was noted that only 23% of the intended content was available in digital format (see table
3). With less than a quarter of the titles offered in digital format, it was clear that accessing
alternate forms of literature was limited. The digital format previously mentioned does not
guarantee audiobook access, just that it is available in a digital format that could include
downloadable texts or audiobooks.
As I approached the data with the intent to analyze my curated list of audiobooks, it
became clear that a key component to creating a truly culturally responsive audio library was
lacking access and representation for students who would benefit from having access to spoken
language. The options available were limited, thus creating a barrier between my proposed audio
library and the resulting list of titles available.
Interview. Since it was uncertain which titles were available as audiobooks, I included
digital formats in this discussion. While discussing the availability and access to digital formats
within the Salem-Keizer School District school library system with librarian Connie Repplinger,
I noticed that our conversation continually circled back to the topic of limited or short-term
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access to audiobooks and/or digital formats. Limited access accounted for a major portion of our
discussion--specifically that the selection of audiobooks is determined based on request, budget,
and overall number of uses when the title is imported into the digital library content. As we
reviewed the intended list of audiobooks for my recommended library list for my classroom,
Mrs. Repplinger explained that titles are purchased based on district requests and
recommendations along with budget; therefore, the access to digital content is limited to
popularity and perceived use rather than the intent to reach students who otherwise have trouble
when accessing language.
Survey. After reviewing the intended content and titles available through the school
district, Greta Bergquist (librarian for the State of Oregon) observed that the accessibility was
lacking for students with learning disabilities, audio or visual impairments, and for those with
diverse language backgrounds. Ms. Bergquist also observed that the proposed audio library did
not provide access to non-English texts. Ultimately, accessibility was limited to English-only
titles and no accommodations in place for students with different needs.
Table 3
Digital text chart, sample
Language

Representation and Themes

Genre

English

Black experience
Track & field

Realistic Fiction

English

Race not specified but characters assumed White
Wizards & magic

Fantasy

English

Black experience, Caribbean
LGBTQ+

Magical Realism

English

Race not specified by characters assumed White
Australian author, magic, characters assumed white

Fantasy

English

Black experience
Summer & road trips, sisters

Realistic Fiction
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English

Mexican-American experience
Band & music, friends

Realistic Fiction

English

Black experience
Fantasy, mythology
African-American heritage & West African mythology

Table 3: A chart that shows major themes, representation, language, and genre of the available
digital texts.
Missing representation
Document Analysis. I created a graph cataloguing the books, both available and intended,
to review and reflect on the language, representation, and genres. After reflection, I was able to
identify voices and identities that were missing or lacking representation in my curation. As we
can see in table 4 below, the dominant language is English, regardless of the representation or
genre. Of the books chosen, there is only one that is disability/neurodivergent inclusive, one
representing the Native experience, three Mexican/Mexican American, and four Asian
representations. Although the data shows a variety of genres and experiences, I found that I had
neglected to include non-fiction, biography, or historical texts. Further analysis of this area of
missing representation will be included in the next section of data collection.
The missing representation in the data highlights the need for a diverse audio library to
provide more culturally relevant literature to my students. Understanding that each class will
have different student identities and children from historically marginalized communities, it is
essential to purposely create a fully inclusive list of literature. Furthermore, the proposed audio
book list is not fully accessible to English language learners or students wanting to experience
literature but who do not find written text accessible to them. Not only are there missing
identities in the list, but there is missing access for students who represent marginalized
communities within our classrooms.
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Table 4
Digital text chart, full

Language

Representations and Themes

Genre

English

Native experience

Memoir/Verse/Poetry

English

Black experience
Track & field

Realistic Fiction

English

Characters assumed White
Magic, friendship, quest

Fantasy

English

Black experience, Caribbean
LGBTQ+

Magical Realism

English

Race not specified by characters assumed White
Australian author, magic, characters assumed white

Fantasy

English

Black experience
Summer & road trips, sisters

Realistic Fiction

English

Mexican-American experience
Band & music, friends

Realistic Fiction

English

Black experience
Fantasy, mythology
African-American heritage & West African mythology

English

White
Small town, rural, LGBQT+

Sci-fi/Thriller

Spanish

White characters
Spanish language version

Fantasy

English

LGBTQ+ characters (parents)
Grief and loss

Realistic fiction

English

Mexican experience
Immigrant experience

Realistic fiction

Spanish

Mexican experience
Spanish language version

Realistic fiction

English

Filipino
Folklore, friendship

Fantasy

LANGUAGE IS A HUMAN RIGHT

68

English

Black experience
Vanishing teen girl, friendship

Mystery

English

White
Dark fairy tale

Fantasy

English

Black experience
Innocent teen goes to prison, racism

Poetry/verse

English

Magic/mystery/female main character

Fantasy

English

Korean
Racism, identity, ambition

Comedy

English

Black experience
Friendship, family, racism

Mystery

English

White
Divorce

Realistic fiction.

English

South Asian
Identity, quest

Fantasy, mythology

English

Asian-American
Documentation/immigration

Romance

English

LGBTQ+

Ghost story

Note. A chart that shows major themes, representation, language, and genre of the available
digital texts.
Survey. In Ms. Bergquist’s survey response to my audio/digital library list she noted that
although the Mexican American experience was represented in multiple texts, there was a lack of
Latinx representation. She explained that “it would be good to include some stories for kids who
identify as Latinx but not Mexican.” Similarly, she expounded on the lack of Asian-American
representation, noting that the Filipino, Korean, and South Asian experiences and culture are not
synonymous with AAPI communities. I also lacked representation and inclusion of Indigenous
voices and people experiencing disabilities or other neurodivergent diversities. After reviewing
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the texts with her feedback in mind, I became aware of the narrow representation that was
included in my proposed audio library.
Further analysis showed that the genres were missing representation of nonfiction,
historical text, and biographies. As I reflected on this data, I came to understand that some
students will be interested in and drawn to these forms of literature. Creating a culturally
responsive audio library needs to be inclusive and purposely representative of all forms of text,
not just identities and communities. Creating connections to historical events, experiences of
marginalized communities, human experiences, and societal shifts is vital to the implementation
of a truly culturally responsive and inclusive audio library. Although I had approached this task
with the intention of creating a culturally diverse and relevant audio library, I neglected to
include many groups and communities--there is room for growth and inclusion with my future
audio library.
Conclusion
After reflecting on my research questions, resulting data, and analysis of how I
approached each element of my content, I am hopeful that I will be able to achieve the results I
strive for with purposeful action to adjust and address the practices and materials that I
observed. Although I was made aware of the areas in need of improvement, I was reassured that
I have the foundation built to create a classroom environment that is based on social justice,
multilingual inclusion, and culturally relevant content and literature.
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Chapter 5
DISCUSSION AND CONCLUSION
Implications
The purpose of this research was to increase awareness of my own teaching practices,
curriculum, and materials. Through my research and analysis, I can see that my readiness has
improved and that my actions are representative of my ideals. As I reflect on the process of
teaching with social justice pedagogy in mind, I am pleased to see that over the course of WinterSpring terms I was able to improve my practices and understandings. I was able to hold myself
accountable through self-evaluations, reviews and reflections of my plans, and by asking experts
to provide feedback on my practices and materials. Not only was I assessing myself, but I
pursued assessment from individuals whom I respect to encourage growth and increase
understanding and confidence.
While the process of creating actionable research questions initially left me feeling
overwhelmed and underprepared, I emerged from this process with the impression that my
strengths have been reinforced and my weaknesses have become areas that need improvement
and continued support and exploration. The research performed, and data that was collected, has
provided me with specific items to focus on--particularly my ability to create a culturally
responsive audio library and to find ways to better integrate multilingual representation in my
classroom. As I became aware of my use of language for assessment and grading--the very
opposite of what I had intended when I began my research. I am eager to continue the process of
exploring and implementing my skills to be truly inclusive. Breaking down the language barriers
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and expectations that divide classrooms is necessary for learning and growth, not just for
students but for myself as well.
As I explore my resources and build relationships with my professional community I
hope to learn and implement strategies to be more effective and inclusive with language and
culture in my classroom. As a White, cis-gendered, monolingual educator, it is important to me
to purposely reflect on my power dynamics, dominant culture representations, inclusive
strategies, and accessibility of resources and literature to provide the best education possible.
Limitations
Conducting qualitative research was not ideal for me. Although it allowed me to assess
my own practices and create meaningful connections between my intended instruction and
resulting outcomes, I had a difficult time focusing solely on questions that deconstructed my
actions and not quantitative results. Additionally, the parameters of my graduate program
narrowed my study to reflections on my practice without research permission to include students
as participants in this study. Without being able to review the outcomes or responses of student
contributions, it felt daunting to properly assess my teaching practices, especially practices for
social justice education. Teaching during a global pandemic also proved to be difficult and
limiting in my ability to build the meaningful relationships I had desired. While I attempted to
implement the strategies that I had wished to bring to the classroom, it was limited by the format
of Comprehensive Distance Learning. Our instruction was limited to 60-minute classes twice a
week. I only saw my students on computer screens as we were unable to host classes in
person. It was difficult to understand what the students needed, wanted, or connected to. I
wanted to see, hear, and experience how the students were connecting to the content, but I was
not fully able to. I wanted to interact with them in meaningful ways so I could create
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relationships and trust with them; I achieved this to a degree but know that it could have been
better under different circumstances.
The limitations I experienced were not solely in connection to the Covid-19 global
pandemic. During my research I became aware of the limitations I will experience with
accessing literature and audiobooks that are fully inclusive and diverse in language and
representation. When I began compiling my intended audio library, it was important to me to
focus on audio books that would be available in languages other than English. As I searched for
titles that were available, it became clear that most of the titles were only available with English
narration. While I was able to find ample texts available in Spanish, Korean, Japanese, and
Russian on the internet, I was unable to locate those same titles in the database for the school I
was conducting my research in.
During my review of my audio library, the school librarian informed me that there was no
distinction between audio files and digital formats; I did not have a way to search our school
database for available audio books without also pulling digital formats. My intention was to
provide access to spoken language and literature for my students. Comprehension skills,
vocabulary, and language devices can all be positively impacted through audio books--it is
unfortunate that this format of literature is not more readily available to our students. It was also
explained that the number of books that schools receive is dictated by the budget, board
approval, and perceived demand of certain texts. Therefore, even if the titles were available to
the public in various languages, it was not guaranteed to be available as a free resource for the
students.
Whereas I wanted to focus on language inclusion, social justice pedagogy, and
implementing a culturally responsive audio library for students to interact with, I found that I
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struggled to implement the methods and content relative to these foci. However, the process of
evaluating my actions, intentions, and outcomes showed that I have potential to improve my
content and instruction and that the foundation is strong with my goals and objectives.

Recommendations
My next steps have been influenced by the feedback I received from my mentors and the
experts that I interviewed. As I reviewed my research with members from my professional
community, I was able to identify key areas where I can make improvements to better serve my
students. I intend to create relationships with educators who have experience with bilingual and
multilingual inclusion in their classrooms, as well as research ways to better integrate language
diversity and representation into my curriculum and instruction. As I continue to build
meaningful relationships with my students, it is imperative that I present inclusive practices that
offer ways for my diverse student body to form connections and understanding of critical content
that will enhance their ability to accomplish future goals and educational endeavors. Rather than
using language solely as a method of assessment and participation, I want to better understand
ways to integrate language and cultural representation into the classroom as authentic means for
students to be included and to experience learning rather than proving learning. One way that I
can do this is by continuing my own research and outreach to broaden my understanding and
awareness of resources and teaching strategies.
While I plan future units with culturally relevant content in mind, I understand that I need
to revisit and revise my audio and digital book library and recommendations. After reviewing
the feedback that I received from my resources, although I tried to be culturally inclusive, there
is a need to integrate more representation of individuals, genres, and communities. The purpose
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of an audio library is to provide language access to my learners. It is important to me that I have
options that will connect to a variety of students from diverse backgrounds. As my students
explore language and literature, I want to enable them to explore concepts and communities that
they connect to or that they are interested in learning about/from. As I came to realize that only
two of the titles in my collection were in Spanish (the second largest language spoken in my
school district) it was abundantly clear that I needed to do better in this area. In the coming years
of my profession, I challenge myself to continue learning and seeking resources to better serve
my students and the community I work in.

Summary
As I review my research, data, practices, and reflections, I can see that this process has
solidified my desire to be the best educator I can be for the students I will serve. I am
passionate. I am driven. I am curious. My intentions are grounded in research, compassion, and
an understanding of what the children of today and tomorrow deserve. Undoing the oppression
that has been built into the system will not be easy, but it will be worth it. Teaching students to
be critical thinkers, contributing members of society and their communities, and to question the
people and infrastructures that attempt to minimize their experiences will always be at the
forefront of my mission. Empowering students, challenging myself to continue learning and
growing, and building the educational foundations my students need to pursue their passions
fuels me. Using the information that I have learned thus far, I will proceed to work on myself to
work on the system that needs to refocus on the true center of our purpose: educate and empower
all children.
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